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ABSTRACT

The purpose of the study is to explore the relatigm between language and culture. The study ilgatst the
use of idioms and proverbs through task based iegepproach to take cognizance of the culturdefriative speakers of
English among the learners and to reduce theihgpatvards learning a foreign language. It aimdduise a strategy for
learners who study the target language in non-Ehgdpeaking countries and to understand the cutifithe native
speakers. The study attempts to explore the ugnglish idioms and proverbs for teaching grammarcfions and their
comparison with the local culture. The task-baspdr@ach, which imbibes communicative language tieachis an
alternative method through which learners perforreedes of tasks as steps towards successful &ization. The
setask-basedapproaches lay emphasis on learneredmss, collaborative learning, and negotiatiomeaningful real
life interaction. In the current globalised worlénglish has become the universal language and @veriknows the
benefits we acquire from being proficient in EniglisHowever, learners learning English as a fordagrguage form
stereotypes and have apathy towards the languabararalso alien to the target language. The shithg to expose the

students to proverbs and idioms and the underlyiimgiple of culture, which also exists in the lbcalture as well.
KEYWORDS: Target Language Culture, Idioms and Proverbs imS&tanguage Acquisition, Task Based Learning

INTRODUCTION

When English is learnt as a foreign language ilines to focus on the role, the traditions, beli@fsl the social
environment of the native speakers play in acqgidrianguage. Emulating the behavior and languégenative speaker
is essential when communicating in English. Alleign language teaching approaches considers |lsaaseoutsiders and
foreigners struggling to be accepted by the Engdistiety. In such a scenario the EFL learner téaddevelop apathy
towards the language as he/she finds it irreleiratgarning the language and feels that it has alaevto them. This is
with specific reference to the Arab learners whadéure is different and it misconceives the cudtof the target language.
In the EFL setting, the learners’ are passive fenip of the language and are expected to parteipa classroom
activities with no focus on real language acquisitiWith the advent of the Communicative Languageaching (CLT)
there is a need for active learners for autononigdaming and therefore, there has been a neddtfoducing Task-Based
Language Teaching (TBLT) in EFL classrooms. Many E#achers are also unable to teach English aseggfolanguage
and do not emphasize the culture of the languadeegsthemselves are not aware of the target lagegaalture. They fail

to come out of their traditional methods of teaghiwhich is their comfort zone and resist innovati®gaching practices.

Task Based Teaching Approach

The Communicative Language Teaching approach hesnim the order of the day in ELT. TBLT is a sub
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category to Communicative Language Teaching améh& adopted by language instructors for a variétyeasons in an
attempt to make language in the classroom trulymanicative. It lays emphasis on real-life situasidhat learners might
experience through relevant classroom activitidse ©bjective of TBLT is learning through tasks,réi®y promoting

learning by doing which again is student centefidte learners’ are provided with opportunities te@ weal language

unconsciously through creative tasks and probldrmirgpactivities.
LITERATURE REVIEW

It is observed that even after graduation, unitersiudents after having gaineda wide knowledgéngfuistics
are unable to communicate well in English usingnas and proverbs This is due to the factor thatetlie no focus on

formulaic expressions included in the curriculum.

Idioms play a significant role in our day to daymoounication. They are one of the fundamental festuf
vocabulary or word knowledge (Nation, 1990). Idicars used in language at an advanced level aninthwledge of
idioms in learning a new language is essentiafdogign language learners to perform well at higegels of academics.
It is posited that the academic skills of disadaged learners are weak because of lack of idiomvlauge. The present
study is to develop this cognitive academic languagficiency by enhancing the knowledge of idicansong learners’ in

the process of teaching and learning.

Wray (2000) defines an idiom as a ‘sequence, coatia or discontinuous of words or other meaningelds
which is or appears to be pre-fabricated, thatasesl and retrieved from memory at the time of uather than being

subject to generation or analysis by the languagmmar

According to Kovecses and Szabo (1996) idioms sbriditwo or more words and that the overall megroh
these is unpredictable from the meanings of thestitoent words. Research has emphasized the inmpertaf using
idioms in L1 and L2becauseof their frequent ocaweein spoken and written language (Sinclair, 198ibps, Nattinger
and De Carrico, (1992). The knowledge of idioms ldoallow learners to speak English like native $ges,’ with
confidence and with less effort’ (Sinclair, 198Erman and Warren (2000) state that 50 percent lahguage may be
explicable in idiomatic terms. Moreover, knowledifadioms seems essential for second languagegpeafiy, and a lack

of it can interrupt comprehending language in dpagademic, and vocational settings (Nippold arattivi, 1989).

A task in TBLT has been defined by Ellis (2003) sssnething which involves a primary focus on remlist
meaning. Nunan (1989)defines task as a piece s$mdlam work which involves learners in comprehegdmanipulating,

producing or interacting in the target languagelevtiieir attention is principally focused on meaniather than form.
Rationale of Task-Based Language Teaching in Promioig Awareness of the Target Language Culture

The direct method and sometimes the bilingual nmebtisoused in most of the EFL classrooms. Due torlpoo
motivated students and lack of professional knogéedf teachers in English in promoting the targegliage culture the
students, attitude towards English is one of apathg dislike. Though all EFL course books are emitby native
speakers, the cultural context is mostly of thgettanguage culture to which the learners aranatre of. Teachers fail to
experiment with different genres in language teaghi he study aims to explore if the TBLT method baing awareness

of the TL culture among the learners’ usage ofritiaand proverbs.
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Research Objectives
» To investigate if the of use idioms and proverbkiguage enhances native like fluency.

» To estimate the impact of the TBLT approach on ldaners awareness of the target language cultsirey u

idioms and proverbs.
» To explore if current EFL course books include imd#oand proverbs in language learning
* For the Arab EFL learners.
Proverbs and Idioms in Pedagogy and Language Teacty

Proverbs and other cultural expressions like tienid are embedded in culture, hence unraveling theanings
both to learners and teachers alike in their hisabrand cultural contexts which would be of intreTranslation of
phrases and proverbs from the learner’s languagedond language should be considered in the madesaching and
learning formulaic expressions for obvious reas@iassroom activities to acquaint students with wam proverbs and
idioms in the target language as well as learrlariguage and focus on how they are different oilaino each other is
suggested. The use of proverbs and idioms as asneamravel culture would enable the teachersssisastudents to
perceive the culture of the target language. Ultityait would facilitate the students to explohe tvalues and meanings

that are often represented in the proverbs andngliof their own native culture and the target lagguas well.
Proverbs

One of the oldest folk genres and one of the madéhy distributed geographically, proverbs haverbased at
one time or another by people in every class andgformulating the values of society and way ahdahings. (Peter
Burke/Roy Porter 1995).Folklorists and anthropdtgihave shown that to study speech through itsactaistics forms
and genres-greetings, riddles, curses, jokes anth swe useful. The most instructive of these ao@grbs as they are old,

and have been widely accepted. They embody poptilrdes and they have been recorded.

Proverbs have been used as teaching tools forreento teach moral values and social skills. Priaveontain
much educational wisdom and have long been usefidastic tools in child rearing. (Dumitru Stancil®86) .Proverbs
have also been employed in native language ingtru@nd to bring cultural traditions to foreign ¢prage classes.
Proverbs play a major role in the teaching of Esighs a second or foreign language. Where theincteded as part of
metaphorical and cultural learning (Mieder, 200#pverbs help new speakers of English in effectisenmunication.
Michael C. A badi has argued in his survey of “®rbs as ESL (English as a Second Language) Clumi¢i(2000) that
proverbs we use today ought to be taught in EFL/EI&&srooms.

Idioms

Idiom learning has recently attracted a greateglle¥ interest in English learning contexts, fromlioe learning
websites to language textbooks. (Huong Tran 2018)Jatest course books widely utilized in teacHamglish programs
in Asia put more emphasis on idioms in use. Thiaés the vital importance of idioms in the proceskarning English
as a foreign language (EFL). Much research has #eee on the importance of idioms in the communieatompetence
of EFL learners. A detailed study was made by (Bms&. Riehemann 2001), who refers to idioms asxgnession made

up out of two or more words, at least one of widoles not have any of the meanings it can havedrutdithe expression.
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Idioms are fixed combinations of words whose megunioften difficult to guess from the meaning etk individual
word (Jung, SooJin 20)6ldiomatic phrases correlate with various gramoafparts of speech; they can be verbs, nouns,
adjectives, and adverbs. The use of idioms bengfisnhancing contextual comprehension at higheel$eof speech
transactions.(Jung, SooJin2016).However, idioms @oderbs are not generally included in the coymsgyramme and

have not received significant attention in EFL eos.
Background of the Study

Oman is a multi-cultural and multi-ethnic countritwwhere more than 10languages are spoken byetbpl@ of
the country. Students who have had their educatid@nglish medium schools can manage to communigatewith the
others, but students from ministry schools and fridma interiors of the country studying in small twwvcannot
communicate well and do no thave proper interactth their teachers and other students. They wudpsychological
problems and are unable to communicate with theideitworld as there is no exposure to the Engéisiguage at home.
Even at the college level we hear students speakitigeir mother tongue inside and outside thesttasm. The various
reasons for students’ apathy towards learning dhguage is that they are poorly motivated, weresag to ineffective
teaching methods by teachers and belonged to amojrap English learning environment, which contréoub the

mismatch between the two cultures and the miscdimrepabout the target Language culture.
Methodology

The research design is a case study used to exqhorelescribe the perceptions, and viewpointsadtters and
students (Brown & Rodgers, 2002). In this studg tesearch objectives focus on the use of idiondspmaverbs for a
cultural awareness of the target language. Thegadselps to explore teaching idioms and proverisuigh TBLT to
enhance communicative language approaches to tepdfie research objectives in the present stuelyrerasured using
guestionnaires, focus groups, and observationsseT data collection tools were treated as triangulatto assure data

reliability.

Data was collected through teacher questionnaires student questionnaires with classroom obsemstio
followed by semi - structured interviews. Five sla®om observations were made and a questionnaseadministered
tol5 teachers and 40 students.

A TBLT lesson plan was provided to five teacherdativer in the classroom. The lesson plan hacetktages.
Pre-Task Stage

The Role of the TeacherThe teacher introduces the proverbs and the smoreling idioms and attempts to elicit
the meaning from the students. The teacher dragvattiention of the learners to new vocabulary enghoverb or idiom
and the language item to be acquired. The teaok#ucts the learners’ to list out such proverks idioms from the local
language

The Role of the Learner The learners’ discuss among the group members#eohpt to explain the underlying
meaning of the proverb and the idiom. They list @iatilar proverbs and idioms from the local langeia§tudents make

attempts to use the expressions’in their own seete
Task Cycle Stage
The Role of Teacher:The teacher plays the roles of manager, facilitatssessor, and chairperson to assist the
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learners to carry out the task

The Roles of LEARNERS: They are asked to work in small groups to choosegrbs and idioms from a list
provided and discuss and explain the underlyingnimeggpof them. They explore the meanings of new wadd list out
similar proverbs and idioms from their local langagrovided by the teacher. They work on the hanhgmwided by the

teacher with agap filling task for and, but and so.
Language Focus Stage

The Role of Teacher:The teacher points out grammatical errors in tepeech discussions and checks for

language errors in the underlying meaning of tlevg@rbs and idioms chosen by the learners.

The Role of Learners:They make corrections on the basis of feedbachetdacher. They rewrite the meanings
of the proverbs and idioms without errors. The stid are asked to choose idioms and proverbs defatieir lessons in

the course books.

Five teachers were interviewed before class omr teneral perceptions of what language culture tdoiesin
their typical classroom practices, to address stisdéntercultural awareness. The teachers exlubhigh levels of
motivation to adopt the TBLT approach to enhanee dbmmunicative skills among students. The teachgrsed that

knowledge of idioms and proverbs enriches the callenvironment of the classroom and native likeficy in speaking.

After the lesson by each teacher, four student® wadentified at random for a semi structured intam The
students were required to inform if the classroativies in developing the knowledge of idioms gmverbs had any
impact on their communicative competence and enhgrtbeir native like fluency. Time allotted for@astudent is for

about five minutes.
Participants and Context

The research was conducted in the college whereefearcher works in Muscat, Oman. The sample ai®se

from the Language Centre where an English Genenathdfation Programme is delivered to high schodgaies.

In a previous study made by the researcher ondbie-scultural factors on language acquisition gjgns were made
that the teacher should provide a culture-richrieay environment in which proverbs and idioms payimportant role as
they reflect the target language culture. They a¢sw to bring a comparison between the two cudtae idioms and
proverbs convey the traditions, cultural beliets;ial conventions and norms of the target languagkenable the learners
to emulate the native speakers of English. Theeeftmachers should include idioms and proverb&encurriculum as a

strategy to enhance native like fluency as theyshogt, funny and interesting to use.

The teachers admitted that they show less focushencommunicative competence of the students and no
strategies are used to enhance native like fluemgyusing idiomatic expressions or proverbs. Theyead that
opportunities to provide a natural language envirent is limited although the course books inclunfids related to the
target language. No attempt is made in correlatiegocal culture with the target language cultlitewever, two teachers
agreed that contextualization of the content bypgisixamples from the learners’ real life experisnicas been taking a
place in the curriculum, but no focus is given ae tulture of the target language thereby, to theve like fluency.
Teachers exhibited high levels of motivation to @tdthe TBLT approach to enhance the communicatkids among

students. The teachers opined that knowledge ofrisiand proverbs enriches the cultural environroétiie classroom
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and native like fluency in speaking.

Students agreed that there should be more foctiseincommunication skills and that they were iagted to use
idioms and proverbs in the same way as the natrealsers. They agreed that the task based approaabguiring

knowledge on idioms and proverbs is interesting @madides opportunities to take up responsibilityteir own learning.

Analysis of Student Survey

90%

Use of Idioms and Proverbs through TBLT

80%

70%
60%
50% W YES
ENO
Don't Know
40%
30%
20%
10% —
0% T T T T T T T 1

Idioms and proverbs Idioms and proverbs The use of idioms | hear many people There are idioms and Idioms and proverbs I enjoy taskson | useidiomsand 1 like classroom tasks

aretaughthowto  arethereinmy  andproverbswill  usingidiomsand  proverbsinmy  areeasytolearn. idiomsand proverbs  proverbs when |  which are related to
use inspeaking.  mother language  enable me to speak proverbs when they  course books. intheclass.  speak English now. my real life
too. like English speakers.  speak English. experiences.

Figure 1.1

The response of students to a survey conducted neghrds to the use of idioms and proverbs was Iynost
positive.More than three quarters of respondemtiedtthat they enjoyed doing tasks on idioms aonggrbs in class. In
fact, the overall majority of students which is ab82 percent responded that they also used idardsproverbs in their

mother tongue.

Another constructive feedback was that a substamtimber of students, 71 percent replied that they doing
tasks that were related to their real life experg=n A significant number of students respondetlitiiems and proverbs

were easy to learn and that using them would erghaative like fluency.

On the other hand, although not entirely negafiess than 50 percent of students responded thatcthdd not
identify whether idioms and proverbs were availahl¢éheir course books or whether idioms and prosevere taught in
speaking classes. Furthermore, about one thirtudests responded that they either did not knowntkaning of idioms

and proverbs. A minority number of students weresuoe if they knew the meaning of idioms and prbse

English is a language that is made up of a numbeli@ns and proverbs and hence teaching and legiidioms
and proverbs is a difficult and challenging procEssugh the findings show a positive student respda learning idioms
and proverbs in class, they also were not abldentify them. The explanatory factors are likelptobecause teachers are
not ready to teach different genres of languagehemte not ready to include idioms and proverligéncurriculum. This
can be because teachers either do not know theimgeand origins of idioms and proverbs or they moeaware of their

importance in establishing the culture of the tatgeguage.
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Nevertheless, idioms and proverbs are part of dwmbulary in students’ text books and teachers atarafrain
from teaching them. Teachers could design classmaxiivities to find similarities between the L2adis and proverbs and
that of students’ L1.

Exercises of task-based learning in problem solviloglld help learners discover the descriptiongdioms and
proverbs. Teachers can use a variety teachingegtest depending on the content and they should ratikenpts to

develop critical thinking in students to facilitatee understanding and eventually acquisition it and proverbs.

Analysis of Teachers ‘Questionnaire

Using klioms and Proverbs through TELT

%
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The preccribed FFL  Leesnne on proverbs There ka foason  Thewseof dioms Acquisition of Idioms Idioms and proverbe  |dioms conslsts of ThaTBLITka TheTELT approachk The TALTapproach
eourse booke Include  and Idiome are themacteryef  and proverhs would and proverbe occur frequentlyin  thefirct 3000 most  communieative  regularyuced In EFL ueee rag| (e
diomeand proverbe  Included Tnthe  Idiomeand proverbe  allow marnacto  amhanssc (e rmer our sveryrlay fraquentunrdsof  anguape teaching ek all =stper] and
for |anpuage eourss eurleulum to by strudants and they produce Engllsh ke eom munieative communleation. Englich and approach which [CEAEN anhances
bring on d v g haes, pEtenclas, therafors azcy to amphaime on Tndda panciant
thetarget language learn, ool loborative learning,
culture. lera nlng,

mStrongly Amras mApres  wlindecided mDkagres @ Strongly Dlsagres
Figure 1.2

The findings show that the majority of the resparidmbout 93 percent, strongly agreed that idionwiwed
frequently in everyday communication and that thespribed EFL course books included idioms for leugge
acquisition.It is also observed that about 94 paroé the respondents believed that the acquisibidioms enhanced
learners’ communicative competencies and produaggligh with native like fluency. A significant majty responded
that lessons on idioms were included in the coatsdaculum to bring awareness on the target languadture. Over half

of teachers said that idioms consisted of the 20§0 most frequent words of English and therefeasy to learn.

While there is a strong belief about the importafocestudents to learn idioms and how the teachiagerials and
lessons on teaching idioms were included in the@uumin, some teachers agreed that there wascusfon the mastery

of idioms by students, nor that students were asskesn the acquisition of idioms.
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About 87 percent of the teachers agreed that tHel Tdpproach used real life experiences and thanlitanced
independent learning. They opined that the TBLT v@®mmunicative language teaching approach andt thmphasized

collaborative learning and was regularly used ih ERRssrooms at all levels.

Based on the overall responses to statementsnibeaconcluded that teachers have confidence di@hs are
included in textbooks as well as in the curriculdi@achers also agree about the importance of agquisf idioms for
EFL learners and that the TBLT approach enhanceddtiquisition of idioms through both independernt eollaborative
learning and that the TBLT drew on life experiend#fth that in mind, more focus should also be pthon mastery of
idiomsand assessments.

Limitations of the Study

The current study was made only with a small sarapk for only one semester of the course and oitle thie
speaking skill. The study only could take the opins of teachers and students but there was netitalkitreatment to a
control and experimental group for a comparativalysis. Despite these limitations, this study reiae alert about the
interest exhibited by the language learners anchera alike towards inclusion of idioms and progeir the Arab EFL

contexts. Future studies should explore learndiltyato use idioms and proverbs in conversation.
DISCUSSIONS

Idioms and proverbial expressions should not belested in ESL/EFL acquisition. We hear idiomatic
expressions in TV shows, magazines, books, newspapengs and when there is an interaction witiveapeakers.
Students can be exposed to a variety of idiom atietiies to enhance their knowledge and use. Teadar include
classroom activities like role play, writing and tateing the parts of idioms and proverbs to thedsjm the course books
which enhances knowledge of idioms and the way #reyused among learners’. Nation (2001) commédsit is
preferable to teach the frequently occurring ididmshe students The use of TBLT in teaching idicand proverbs is
considered appropriate as it is a communicativguage teaching approach and this provides opptigsnd students to

use idioms independently in repeated conversatigtiisthe group members.
CONCLUSIONS

Idioms are used naturally by native speakers ofieimgdioms and proverbs make a part of the volalglof any
language. They reflect the history, heritage, amitice of a language. Learning idioms and provérélps L1 learners’
attain native like fluency when speaking Englistd &nis knowledge brings an awareness of the tdagefuage culture.
The results of the research findings will have iicgtions for language teachers in general and ypaotiakers in particular.
Language teachers should familiarize students witltural differences that facilitate the procesdafguage learning.
When planning and designing teaching materialshir@gcshould consider the L1 and L2 cultures equadil to avoid

apathy of students towards target language culture.

The findings show that majority of the studentsvedd interest in learning idioms and proverbs. Hosvev
students are rarely provided with opportunitiedearn and use idioms in classrooms to enhance toeimmunicative
competence. The study also observes that thoughettthers are positive towards the use of idionts @overbs no

serious attempts have been made to teach themtthiecigded in the course books.
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